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How to Write a Fable: Four Steps to Make Chalk and
Blackboard Talk

A fable differs from an ordinary story at the end: a fable must land on a lesson,
and that lesson must grow out of the behavior of the animals or objects before it,

not be pasted on. To write a fable about chalk and blackboard, follow four steps.

Step one: give each object a personality. Decide their tempers first. The chalk
can be quick-tempered: talks fast, works hard, says a great deal each lesson, and
pays by getting shorter. The blackboard can be slow—tempered: quiet, catching
whatever is written on it, never complaining when erased. With personalities set,
dialogue has direction: the quick one grumbles, the slow one answers; one fast, one

slow, and the talk becomes interesting.

Step two: arrange three dialogues, each handling one thing. The first happens
during a daytime lesson and brings in the chalk growing short: the chalk complains
that the more it speaks the shorter it gets, and the blackboard says: look at me —

when words come I catch them, when they leave I do not hold them back. The second
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happens at break and brings in the board being erased: the student on duty wipes the
board clean, and the blackboard is not sad, saying a clear space is how new writing
begins. The third happens late at night and brings in the classroom light: chalk and
board are asleep, but the light is still on, and the teacher is still preparing

tomorrow’ s lesson. Three dialogues hold all three plot points.

Step three: give the plot change. The chalk going from long to short needs
measurements: how many sticks remain in the box, the shortest one nearly impossible
to hold between the fingers. The board goes full, empty, then full again: written
full, wiped clean, written full the next day. The late—night light needs a time: the
corridor clock at eleven. Write the changes and the fable feels real; otherwise two

objects are just chatting.

Step four: point the moral, one sentence is enough. The fable borrows objects to
speak of teachers, but do not write plainly that teachers are good people. Let the
blackboard say: the one who stands longest speaks least. Or let the chalk say: I left
all my words on you, so shorter is fine. Put the moral in the last paragraph,

standing alone, so the child reading sees it last.

For lower and middle grades, keep sentences short, dialogue plentiful,
explanation scarce. Read the draft aloud; split any sentence longer than twenty

characters.
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