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Four Mistakes Junior—-High Students Most Often Make in

Poems About Teachers

Primary—school poems about teachers are empty; junior—high poems about teachers

overexert. Four common faults, each with a before—and-after revision.

Fault one: treating lyricism as shouting. Before: Oh teacher, your toil! You are
a candle burning yourself! Too many exclamation marks turn a poem into a broadcast
script. After: The hand you hold chalk with — the fingerprints on its index finger
have been worn smooth. Lyricism is not shouted; it is one detail set out so the
reader’ s heart aches on its own. Check: count the exclamation marks; if more than

one, cut them to zero.

Fault two: stacking metaphors in strings. Before: the teacher is a candle, a
silkworm, a gardener, a lighthouse, a ferry. Five metaphors crammed into one line

equal no metaphor, because none is developed. After, keep only one: you are like
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chalk — a little shorter each day, too short to grip, still writing. One metaphor
written through beats five standing in line. Which metaphor to keep depends on

whether it can keep growing actions.

Fault three: images without actions. Before: the late—night lamplight 1it up my
heart. The lamp just hangs there, doing nothing. After: under the lamp, you struck
two of the three ways of teaching that problem, keeping the clearest one for
tomorrow’ s third period. The requirement of preparing lessons under a lamp only lands
through the action of striking two out. When writing an image, ask: what is it doing?

If you cannot answer, rewrite the line.

Fault four: forced elevation at the end. Before: I must study hard, serve the
country, and not disappoint my teacher. The images built up across the chalk and lamp
poems all leak out through this sentence. After: years later I will probably forget
that problem, but not that one square of 1it lamp. Elevation comes not from shouting
goals but from stretching time — pull the camera to years later, and present respect

gains its weight by itself.

All four faults share one root: distrust of the image, a feeling that unless you
shout, no one will see. When revising, remember: chalk grows short, lamps shine,
lesson plans get struck through — these carry more force than any Oh or exclamation
mark. Read the finished poem aloud; the line that makes your face hot is the shouting

line. Delete it, and replace it with a picture.
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