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Lesson Plan for an Essay Review Class: Four Steps to

Make the Teacher Portrait Specific

Set three teaching objectives: first, students find the empty sentences about
their teacher in their own drafts and understand why they are empty; second, they
learn to make the portrait specific with one real event plus two or three details;
third, they finish an in-class revision and read it to their deskmate. The key point

is the second objective; the difficulty is choosing details accurately.

Prepare two texts before class. The flawed sample begins like this: my teacher is
very good, she teaches carefully, she cares about students, and I like her. The whole

text is full of such sentences without one concrete event. The model text describes
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the same teacher: while teaching a lesson about a village of insects, she played the
sound of a katydid twice, asking students to listen with eyes closed the first time
and to note sentences with eyes open the second time; after the recording she turned
and wrote three phrases on the blackboard, ignoring the chalk dust falling on her

sleeve. Print both texts for every student.

Step one, comparative review, fifteen minutes. Students read both texts silently,
then answer three questions: after the flawed text, what image of the teacher appears
in your mind, and after the model text? What is the difference? Then write the
conclusion on the board: the flawed text only gives judgments, while the model text
has actions, sounds, and pictures. Mark three details in the model text and tell
students this is the method: choose one event that really happened, and write what

the teacher did, said, and looked like at that moment.

Step two, peer review, ten minutes. Deskmates exchange essays and mark with three
symbols: a line under empty judgment sentences, a wave line under places with
details, and a question mark where details should be but are missing. Each student
must find at least three lined sentences in the partner’s essay and suggest one

improvement orally.

Step three, in-class revision, twelve minutes. Each student picks one lined
sentence and revises in three moves: check whether the event is real, add one action
or one sentence of the teacher, then add one detail of appearance or sound. Read the
revision to the deskmate, who scores it with the rubric: two stars for a concrete

event, two more for at least two details, one for smooth sentences.

Design homework in three tiers. Basic: revise the other two empty sentences and
copy them into the exercise book. Advanced: observe a subject teacher for one class
period, note three details, and share them the next day. Extension: expand the

revised paragraph into a full short essay with a self-chosen title.

The board writing keeps only four lines: empty sentences, one real event, two or
three details, read the revision to your deskmate. Before the bell, ask students to

retell the revision steps against the board to check whether the objectives were met.
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