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Lesson Plan for Guiding a Narrative Composition: An
Unforgettable Day

This guidance lesson is designed for a 40-minute period in Grade 5 or 6, with
three segments: a b—minute guessing game, 15 minutes guided by a model text, and 15
minutes of in—class paragraph practice, plus 5 minutes to wrap up. Set three teaching
objectives: students can narrate one event in the order it happened, covering cause,
process and result; they can add a chain of actions and one piece of inner thought at
the key moment; and they can choose material from real experience instead of

inventing stories.

The teaching focus is organizing the sequence clearly; the difficulty is making
the most important part of the process specific. Before class, prepare one model text

and a few paper slips. Write the model text yourself, about something that really
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happened in your class, so students know it is not a fake story from a composition

book, and they will trust it more.

Open with the guessing game: write down something you did last weekend on a slip,
keep it covered, and give clues in three rounds, first the time, then the place, then
one action detail, and let students guess the event. After someone gets it, ask one
follow—up question: which clue helped the most? Students will point to the action
detail. Then state the lesson goal: writing an event clearly depends on writing the
key actions specifically. This segment both introduces the writing requirement and

wakes up students’ own memories.

Guide the model text in two steps. First, read it through and have students
pencil the sequence words, such as at first, then, all of a sudden, in the end.
Second, study the most detailed paragraph closely: count how many actions the
character performs and what they think. Write two terms on the board: sequence words
and slow motion. The point is that students discover the technique themselves, rather
than the teacher summarizing it for them, and certainly not memorizing the model
text.

For the in—class paragraph practice, each student picks the most unforgettable
moment from their own event and writes 150 to 200 characters, with two hard
requirements: use at least two sequence words, and use the slow—motion method to
write out a chain of actions. When time is up, invite two or three students to read
aloud, and the class evaluates on only two criteria: is the sequence clear, and are
the actions specific. Show the board before class ends, and assign expanding the

paragraph into a full composition after class.

The board design has three lines: on the left, cause, process, result; in the
middle, the sequence words at first, then, all of a sudden, in the end; on the right,
slow motion, meaning actions plus inner thoughts. Keep the board up until the bell,

so students can refer to it when writing the full composition.
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