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A Composition Review Lesson Plan: Curing the Running

Account with Contrast Feedback

This review lesson builds on students having finished the first draft of An
Unforgettable Day. Before class the teacher does one thing: pick two kinds of
excerpts from the class drafts, one a typical running account that rushes from
morning to night, all hurry-up, class, meals, home; the other a real excerpt where
one student wrote a single hour in detail. Enlarge one copy of each, anonymous,

labeled A and B only. The plan runs 40 minutes.

Three objectives: students can name two features of a running account, even
effort everywhere and events without details; they can use contrast feedback to point

out at least two specific flaws in the weak excerpt and suggest fixes; they can
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revise their own composition in class, adding action and inner description to the
most unforgettable paragraph. The focus is letting students state the flaws
themselves; the difficulty is that students tend to confuse adding detail with adding

adjectives.

Segment one, weak text versus strong text, 12 minutes. Read excerpt A first;
students listen and count how many events it covers, usually five or six. Then read
excerpt B, which covers one event. Ask: which had more events? A. Which one left you
with a picture? B. Write the contrast on the board: writing more does not mean
writing better. Then five minutes of group diagnosis with two questions: which part
of A is most regrettable, a moment that could have been detailed but was brushed off?
What did B use to hold that moment? During sharing, write students’ answers on the

board, usually slow motion, inner thoughts, dialogue.

Segment two, peer review, 10 minutes. Deskmates exchange drafts, each with two
tasks only: find the most unforgettable moment in the partner’ s piece and mark it
with a vertical line; after the line write one suggestion that must land on actions,
for example, turn his hesitation into three actions. While they review, the teacher
circulates and picks out notes that only say well written, then demonstrates on the

spot how to turn praise into an actionable sentence.

Segment three, in—class revision, 13 minutes. Each student rewrites the marked
paragraph live, deleting the time—transition sentences in it and replacing them with
at least three consecutive actions and one line of inner thought. Afterwards the
deskmate reads the before and after versions aloud and states the difference. Before
the bell assign two—tier homework: required, copy the revised paragraph back and
write out the whole piece neatly; optional, replace the opening by starting straight

at the most tense moment and pushing the time order back.

Board design in two columns: left, features of a running account, even effort,
events only; right, revision tools, slow motion, inner thoughts, dialogue. Draw an

arrow between the columns and write one word above it: choose.
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