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Reviewing One Review Segment: The Question Where My

Seemingly Successful Lesson Stalled

In segment two of the review lesson I projected a paragraph about watching
sunrise: at four we climbed; at five we reached the top; the sun came out, very red
and very round; we cheered; I feel nature is great. My planned teaching path had
three steps: ask how many events, students say four; ask which deserved detail,
students say the sunrise; ask how to make it detailed, and students should say
describe the sun better. The first two steps went exactly to script, the room was

lively, and I gave myself credit in the margin.

Step three stalled. When I asked how to write the sunrise in detail, the raised
hands answered with fine words, glittering gold, dazzling radiance. 1 said those
words are good, and then? Can the reader see how the sun actually comes out? Silence.
I asked again: have you watched a sunrise, does the sun jump out all at once? That
question exposed the core: students had never observed a sunrise, or anything else;
the sunrise in their heads was four characters meaning dazzling. I asked them to

close their eyes and recall any dawn they had seen; one said white light first
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appeared on the window, another said mother switched on the lamp first. I said
putting the white light on the window into the paragraph is worth ten times

glittering gold.

After class I replayed the segment three times. First layer: the first two
questions were fake, the answers were fed by me; how many events and which needs
detail are guessable from social cues, and the lively atmosphere was an illusion.
Second layer: students were not unwilling to write detail, they had no raw material,
detail comes from observation, and observation never appeared anywhere in my
teaching. Third layer: my save about the white light on the window worked in the
moment but was improvisation; teaching should not depend on classroom inspiration, it

should become a planned segment in advance.

Two concrete adjustments followed. First, subtract from review—lesson questions:
delete counting questions like how many events, keep only two real questions, which
picture in this paragraph did you actually see, and if none, go observe this week and
then write. Second, add an observation assignment: every Wednesday, five minutes of
watching, boiling water, ants, the school gate at dismissal, three lines, no grading,
only sharing which pictures others missed. Once observation supplies exist, slow

motion in the review lesson has something to split.
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