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How to Organize a Teaching Research Session on Narrative

Writing: From Theme to Conclusion

Before the session starts, the research group leader settles three things: the
discussion theme, the teacher who will present the lesson case, and the recorder. The
theme must be specific. Instead of writing about how to teach narrative composition,
write about how to make An Unforgettable Day feel genuine. The lesson teacher
prepares a 40-minute lesson plan one week ahead and sends it to the group for
preview. The recorder uses one template: time and place, attendees, theme, lesson
demonstration, problem discussion, improvement suggestions, and conclusions with

assigned duties.

The lesson demonstration takes about 40 minutes. Suppose Teacher Zhang teaches An
Unforgettable Day. She first asks students to close their eyes and recall that day:

what they saw, what they heard, whose face came to mind first. Then students write
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down three details on the spot: one action, one line of speech, one image. Observing
teachers do not evaluate at this point. They record two things only: what guiding
moves the teacher made, and what changes appeared in the students’ writing. These on-—

the—spot facts become the material for the discussion.

The problem discussion lasts about 30 minutes, built on three questions: which
step in the lesson can be borrowed, where exactly do students get stuck when writing
genuine feelings, and what will you change when you return to your own class. Each
speaker gets two minutes. The recorder lists every point as speaker plus view.
Repeated views are merged; conflicting views are kept as they are, without smoothing

them over.

The improvement stage takes about 15 minutes, and the group turns talk into
executable conclusions. Suppose two are adopted: first, whenever An Unforgettable Day
is assigned, each class first fills a detail collection sheet and gathers at least
three real details before writing; second, the review lesson places a summary
sentence next to a close—up sentence, and the class discusses why the close—up moves

readers. Each conclusion names who will try it and which meeting reports the result.

The record is written up the same day and sent out within 24 hours. The recorder
closes with a consensus paragraph, writing conclusions as imperative sentences and
marking disagreements as pending verification. A record that only lists the agenda,

with no conclusions or assignments, will not be opened again at the next meeting.

One more preparation step is often overlooked: hand observing teachers a simple
observation sheet with only three blank columns, the teacher’s guiding moves, the
students’ in-class reactions, and one borrowable fragment. Without the sheet, six
visiting teachers return to the office with six different impressions and the
discussion stalls for ten minutes. With it, speakers point at their notes, and the
discussion efficiency changes at once. File this sheet together with the activity
record after the session; at the end-of-term review it shows which guiding moves

worked across parallel classes.
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