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Four Common Problems in Classic—Reading Lesson Plans and
How to Fix Them

Problem one: vague objectives. Typical wording runs like “inspire students’ love
for classic masterpieces” or “improve literary literacy.” Such objectives change
nothing whether written or not, and cannot be checked at the end of class. Fix:
rewrite each objective as an observable behavior. Turn “love” into “can tell a
partner one reason for liking a character,” and “literacy” into “can cite one
specific episode in the reflection.” Self-check after writing: can this objective be

verified on the spot in the next lesson? If not, rewrite it.

Problem two: the lead—in overshadows everything. Some plans play eight minutes of

TV drama and spend five more comparing it with the novel; twenty minutes are gone and
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the main discussion gets barely ten. Fix: lock the lead—in into one micro—task within
five minutes. Read an unnamed description for students to guess the character, or
show three episode titles and ask them to rank “which sounds most thrilling.” The
lead—-in task must connect directly to the writing—guessing details trains detail-

spotting, ranking trains episode selection, both serving the reflection essay.

Problem three: discussion questions too broad. ”Discuss your understanding of
Journey to the West” is unanswerable for primary students; groups go silent or drift.
Fix: split the big question into smaller ones with limits. "My favorite character” is
smaller than “discuss your understanding”; split one layer further with conditions:
“If only one member of the pilgrimage team could stay, who would you keep and why?”
“When Sun Wukong is driven away, do you hope the monk ever learns the truth?”
Hypothetical small questions give every student something to say and naturally elicit

reasons and connections.

Problem four: writing guidance that only hands out a title. The plan says
”students write reflections in class while the teacher circulates,” with no scaffold,
so half the class opens with “Today I read Journey to the West, and this story
teaches us...” Fix: pair the three—paragraph scaffold with an opening—sentence bank.
The bank offers five patterns, such as “Among all the characters, the one who

”

surprised me most is...” or “I used to think... but after reading I found...”. Print
the scaffold on the task sheet; students may use it or not, but the back of the sheet
carries one red-line rule: the first paragraph may not contain “this story teaches
us.” That rule cuts off preachy openings and forces students to start from their own

feelings.

All four problems share one root: the plan describes what the teacher does, not
what students produce in class. The unified fix: add a column labeled ”“student
output” after each stage—the lead—in produces one guess, the discussion produces one
note card, the writing produces one three—paragraph draft, the assessment produces
one starred rubric. Plan the time by working backward from outputs, and the stages

become clear by themselves.
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