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“Draw It” Is Not Free Time: Designing the Closing Stage

of a Lower—Grade Reading Lesson

Many starter reading lessons end the drawing stage like this: hand out paper,
students draw, the bell rings, drawings pile up on the desk. In fact, “draw it” is
the most important output stage in a lower—grade reading lesson—first and second
graders cannot write reflections, so their drawings are their reflections. To make it

productive, four design points are all necessary.

Point one: keep the prompt narrow. When handing out paper, give one specific

prompt: “Draw a character you most want to help” or “Draw the most thrilling page of
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the story.” A narrow prompt gets pencils moving in three seconds; a broad one (“draw
Journey to the West”) leaves half the class asking “Draw what?” and playing with
pens. Any character is allowed, but the prompt must limit one action or one page,

giving the drawing a handle.

Point two: circulate by asking, not teaching. Stand beside a student and ask
"What is he doing in your picture?” If the answer is “Sun Wukong is protecting the
master,” reply “Oh, you drew that part of the story.” Do not teach drawing, judge
likeness, or take over the pen. For young children, drawing is expression, not an art
class; the teacher’s response does one thing only: connect the picture to the story,

confirming that what they drew is what they heard.

Point three: display everyone’ s work. When collecting, do not pick “the good
ones”—post every drawing on the blackboard gallery, and name the gallery, like “Our
Journey to the West.” Selective display creates instant defeat; a full wall means
every name is seen. Posting is itself an activity: students who finish come up and

post their own work, which doubles as a break and a transition.

Point four: close with a ritual. In the final two minutes, do a whole—class
chant: the teacher calls a character’ s name while students point at the gallery and
shout one thing that character did—”Sun Wukong—the Havoc in Heaven!” “The White
Bone Demon—transformation and tricks!” Then class ends. This closing replays
everything heard, said, and drawn, leaving forty minutes as one complete line in

memory.

Three common breakdowns and fixes. One: a student refuses to draw and plays with
pens. Fix: no scolding; lower the prompt one level—"Then just draw the golden staff,
make it big”—one staff is still participation. Two: a student fills the page with
fighting and weapons. Fix: do not confiscate or scold; ask “Whose weapons are these,
and who are they protecting?” steering the picture back to the story. Three: finished
students shout and run. Fix: give them a job—"Go help a classmate still drawing

count how many characters he drew”—so early finishers have something to do.

The drawing stage lasts ten minutes: five to draw, three to post, two for the
closing chant. Use all ten, and the lesson has its output, its display, and its

memory hook.
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