
www.vv99.net

读后感评价方式怎么改：从单一打分到三条具体反馈

西游记读后感教到第二遍，我发现最大的漏洞不在写作环节，在评价环节。全班统一打分，

优良中差，学生拿到本子只看一眼分数就合上。评价方式单一，等于告诉学生读后感只有一个标

准答案，他们下次就继续猜老师想要什么。我做了三个改动。

改动一：批注只写一句具体的话，不打等级分。每篇习作我找一处最具体的地方写批注，比

如你写悟空被赶走还变出三个分身护师父，这个细节全班只有你注意到，这就是好读后感。分数

仍然要记，但学生先读到的是这句话。实行一个月后，学生开始互相打听老师给自己写了什么批

注，而不是自己得了什么等级。

改动二：按触动点真实度分层，不按文笔分层。我把评价标准写成三条：触动点是不是原文

里真实存在的细节；这个触动点和他自己的经历连上了没有；连上之后有没有展开写。文笔差但

三条都做到的，我给最高档。有个学生字写得潦草，但他写自己害怕像悟空一样被误会，连着写

了被同学冤枉拿钱的那件事，三条全中。他在作文本上第一次看到最高档。

改动三：互评只找一个任务。以前让学生互评，他们只会写好样的或者抄评语。现在互评表

上只有一栏：找出这篇里只有作者能写出来的那个触动点，用一句话说明为什么只有他能写。这

个任务逼着读者认真读，也让被评的学生看到自己的独特之处。有篇习作被同学评的是，你写你

奶奶总把你小时候的画压在玻璃板下面，这个只有你写过。

三个改动实行一学期后，变化最明显的是后三分之一的学生。以前他们知道怎么写都拿不到

好等级，就放弃；现在他们发现写自己的事能被看见，交上来的篇幅普遍变长。评价方式决定写

作动机，单一打分让中等以下的学生退出，具体反馈让他们留在场里。

Rethinking How Reading Responses Are Graded: From a

Single Score to Three Concrete Comments

Teaching the Journey to the West reading-response unit a second time, I found the

biggest flaw not in the writing stage but in the grading stage. The whole class

received a single letter grade; students glanced at it and closed the notebook. A

single grading standard tells students there is one right answer, so next time they

keep guessing what the teacher wants. I made three changes.

Change one: write one concrete comment instead of a letter grade. For each essay

I find the most concrete moment and comment on it, for example: you noticed Wukong

conjuring three effigies to protect his master even as he was banished, and you were

the only one in class to catch that detail, which is what a good reading response

looks like. Scores are still recorded, but the sentence comes first. After a month,

students started asking each other what the teacher wrote about their essay, not what

grade they got.

Change two: tier by the honesty of the trigger, not by polish. My rubric has
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three items: is the trigger a detail that really exists in the text; is it connected

to the student's own experience; is that connection developed. A messy writer who

meets all three gets the top tier. One student's handwriting was sloppy, but he wrote

about fearing being misunderstood like Wukong, tied to the time classmates falsely

accused him of taking money. He met all three items and saw the top tier on his

notebook for the first time.

Change three: peer review has exactly one task. Previously, peer review produced

only praise or copied remarks. Now the review sheet has a single field: find the one

trigger in this essay that only its author could have written, and explain in one

sentence why only he could write it. The task forces readers to read closely, and the

author sees their own uniqueness. One essay was reviewed with: you wrote that your

grandmother keeps your childhood drawings under the glass of her desk, and only you

could have written that.

After a semester, the clearest change appeared in the bottom third of the class.

They used to give up, knowing no effort would earn a good grade; now they see that

writing about their own lives gets noticed, and their essays grew longer. Grading

shapes motivation: a single score pushes weaker students out, while concrete feedback

keeps them in the game.


