AEATEARTE: FUP T A=AV — i

PR EECA R, AT AR, TR . HNRRELERLE FHECER
PRI, FERERES . =AU A .

Yo FKICRTER . IE R M SCs5 I 218 5 2 i iy, s AW sg K —a) i,
IR GG ELE, RFREAPIET . SRV SGUR RO K 1, BB B ER, ANETrik.

i Buk Y. B 2= ek, 4R+ IA=T NS =3THE . &
RIS BON T 5 5E Bk, sy e iifis 1 F .

bi=: Aupudie, Aieidfe. T KR EXBOAERAGRANE, HEa B A RE LS
ARHBIHNEE o AT BIR R B R R E IR RO NS, TRV IRIRINE . 9505, 1505,

AR RS B, Bk, UG . REFOXA OO, A A e PEEEE, N
B RS e I = A BOR AL — B, MEBRE =rph, EANE UL oK KBUR AL
L T AR BB, BASAEIXE, DU EAER A, A, HERES, W, 2fHF
BACCEIRBL, EXAHEAR, BANANPRE SN Z L, A ik J M fhaf . Fbiseix e, 4 inH
H OBk B, BRIk B

REAEIEMB VR . TR WS B e 7307 AbATT i B e izl s
AGET R, R SCHEAHR . A ROREMICEE, JFORZIMRE &R, AR
RIEH .

ANVEIRTTH H AR SR, ik AR Wit A iR AR, WA R
Ao RO, (BEAEAESEL Jak, X, A .

How to Model a Reading Response: Three Traps in Teacher-

Written Samples and One Fix

I got the modeling stage of reading-response teaching wrong for two years, and
this is my review of it. The old flow was: I read aloud a sample essay I had written,

then students wrote following it. All three traps sit inside that flow.

Trap one: the sample was too perfect. My essay moved smoothly from quotation to
personal experience, and students said one thing only, that you write well, teacher,
then went back to copying the plot. A perfect model hides the process; students see a

finished product, not a method.

Trap two: one passage for everyone. I modeled with Three Beat the White Bone
Demon, and thirty—nine of forty—five students wrote about Three Beat the White Bone
Demon. My chosen passage became the assigned passage; the model manufactured

sameness.
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Trap three: modeling the conclusion but not the process. My sample said this
passage reminds me of my grandmother, but students never learned how I got to
grandmother. What they learned was the format connect to a relative, so the whole

class started writing about grandmothers and mothers.

The fix: read live, search live, hesitate live. When I re-taught the unit, I
brought my own copy of the book, drew one of the three passages the class had voted
for on their reading sheets, read silently for three minutes in front of them, and
spoke my thinking out loud: I stopped at the part where Wukong is tricked by Red Boy
disguised as the Bull Demon King, because something came back to me, no wait, let me
look a bit earlier, ah, the part where he bows to a fake father, that fits better, a
neighborhood kid once tricked me in primary school and made me call him big brother.
When I finished, students opened their own books to hunt for passages, and for the

first time the room was full of page—turning.

The key is voicing the hesitation. I let students see that my first pick was
wrong and I switched. They understood that a trigger is not memorized but tried out
inside the text. One student later wrote in his journal: so even the teacher has to

search for a long time, it is normal that I cannot find one right away.

The point of modeling is not to hand out a good example but to let students see
what the process of reading oneself out looks like, including the part where you
cannot find it. A teacher’s sample essay is fine, but send it after students start

writing, as a comparison, never as the starting point.
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