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Writing a Reading Response on the Strict Teacher and
Gentle Mother Type: Find Both Sides First, Then Pair Two

Events

You read an article about a teacher, and the assignment asks for a response built
around both strict and gentle,” using one detail from the text, one scolding from
your own teacher, and one encouragement. Four materials in total. Do not rush to
write. Collect all four first, then arrange them, and five hundred words actually

becomes easier.

Step one: find both sides in the text. For strictness, pick one action detail:

the teacher marks a wrong character in red while grading compositions and writes only
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“think again’ beside it, never the answer. For gentleness, pick another: the teacher
notices a student drifting in class, does not call his name, just walks over and
rests a hand lightly on his desk. One detail per side, not one summary paragraph per

side. Quote the detail as it is, and the reader will believe you.

Step two: pair two events with your own teacher. For the scolding, choose the one
you remember most, and write three things clearly: her exact words, the scene, and
your resentment at the time. Suppose the math teacher left your wrong calculation
problems on the podium and said, in front of classmates visiting the office, ’Three
mistakes on problems this simple — look at them yourself.’ Your face burned; you
thought she meant to embarrass you. For the encouragement, choose a small one.
Suppose once you answered a question wrong in class and your voice kept shrinking,
and the teacher said, ’The first half was right — say it again.’ One heavy event,

one light one, matching the teacher’s two sides exactly.

Step three: assemble the four sides into one reflection. Do not write ready—made
lines like ’strictness is love, gentleness is also love’ — too slippery, and nothing
sticks. Find a thought that joins the two sides. For example: after that scolding,
you notice that beside the wrong problem on the podium, the teacher had written the
first step of the solution in pencil — only the first step, leaving the rest to you.
Strictness and gentleness meet in a single gesture, and your reflection grows from
there: she was never just scolding me; she was leaving half a step for me to walk

myself.

Suggested paragraph order: one, quote the strict detail from the text; two, quote
the gentle detail; three, your teacher’s scolding; four, the encouragement; five,
close with a “half step in pencil’ kind of discovery. Eighty to one hundred and
twenty characters per paragraph, five paragraphs, and you land right around five
hundred.

Self-check standard: delete the words ’strict’ and ’gentle’ from your essay and
see whether the reader can still tell the teacher has two sides. If yes, your details

are doing the work. If not, you are drawing conclusions on their behalf.
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Breaking Down a Sample Essay on My Teacher: How to Write

a Scolding Without Sounding Like a Grudge

Suppose there is an essay titled Reflections on Reading My Teacher, five hundred
and thirty characters, about a teacher who is both strict and gentle. Let us take it
apart and see what it did right and where it could have been better. The right way to

read a model essay is not to memorize it but to see how its joints connect.

The first paragraph is only fifty-six characters: ’When the Teacher Wei in the
text catches a student slacking off on copywork, she does not scold. She simply holds
up the crooked sheet, and the whole class laughs, and the slacking student turns red
to the ears.’ What this paragraph gets right: it enters straight through a detail,
with no "I read this article’ throat—-clearing. When quoting the text, it keeps three

concrete things — holding up the sheet, the laughter, the blushing. That is the
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standard use of the required detail from the text.

The second paragraph is about a scolding from the student’s own teacher, and it
is the riskiest part: done badly it reads like a grudge. The model writes: ’Our
English teacher made me copy the unrecited text three times as punishment in the
office, and while copying I thought, is she out to get me?” What it gets right is
honesty — admitting the thought ’out to get me.’ The moment that small spite is on
the page, the reader believes this is not invented. The grudge version spends the
paragraph accusing; the non—grudge version admits the grievance but keeps the camera
on actions: halfway through the second copy, the teacher comes over, circles the two

words you got wrong, and leaves without a word.

The third paragraph takes up the encouragement, joined by a time word: ~a week
later.” In a class reading contest, the teacher calls on you to read a passage; you
stumble through it, and afterward she says, 'Having the nerve to stand up and read
matters more than reading smoothly.’ This paragraph runs only one hundred and ten
characters, shorter than the scolding paragraph, and that arrangement is right — the

encouragement does not need to outweigh the scolding; lighter reads truer.

The closing paragraph writes: 'Now I understand. When she assigned the copying,
she was strict; when she circled those two words, she was also strict — only the
second strictness carried waiting inside it.’ This is the best sentence in the essay.
It does not borrow the ready-made line ’strictness is love’ ; it grows its own
phrasing out of two actions, the copying and the circling. That is what the outline

means by a reflection that is concrete, not hollow.

Two places could be better. First: between paragraphs two and three there is only
“a week later,’ missing a transitional line of your own. Add half a sentence at the
start of the encouragement paragraph: I thought she still held my three copies
against me.’ Now there is a psychological bridge between the two paragraphs. Second:
the text is quoted only in the first paragraph; the ending could return to it once
more, for example: 'Later I reread the part where Teacher Wei held up the sheet, and
suddenly understood — the whole class laughing is harsher than singling anyone out.’
If the beginning and the end both return to the text, the 'reading’ in ’reading

response’ stands on its own feet.

From this model you can take away three moves: open straight inside a detail;
when writing the scolding, admit the small spite; at the end, grow the phrasing out

of actions instead of borrowing the word ' love’ from the dictionary.
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A Material Checklist for the Strict—and—Gentle Reading
Response: How to Pick the Text Detail, the Scolding, and

the Encouragement

This response requires three materials by rule: one detail from the text, one
scolding from your own teacher, one encouragement. Pick them well and five hundred

words flow out; pick them badly and five hundred words get squeezed out. Below, each
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material gets one picking standard and one elimination standard.

The text detail: pick actions, eliminate evaluations. A sentence in the text
saying the teacher is ’strict yet loving’ cannot serve as material — that is the
author’ s verdict, not a detail. Usable ones look like this: the teacher gently taps a
dozing student awake; she requires the corners of exercise books to be folded square,
and rewrites the cover if they are not; in winter she leaves a hand warmer at the
corner of the podium and calls over whoever’ s hands are red to warm them. The test:
can this detail be filmed as a one—second photo? If yes, it is a detail. If not, it

is an evaluation.

The scolding: pick the one that left a grievance, eliminate the most serious one.
Many students reach for the ’parents were called’ event, but big events are harder to
write — they collapse into a self-criticism. Pick the small one you resented at the
time. Suppose the Chinese teacher returned your composition in front of your deskmate
and said, ’Did you copy this passage? — and you did not copy it, and you sulked for
a week without saying a word. Grievance is material with teeth; it bites the reader.
Keep your resentment in the telling. Do not rush to admit fault inside the scolding

paragraph; save the admitting for the reflection at the end.

The encouragement: pick the smallest one, eliminate the formal one. ’The
principal praised you at the assembly’ is not good material — too formal, too far
from the teacher as a person. Good encouragement is small and offhand. Suppose you
solved a problem correctly on the blackboard, and the teacher, walking past, drew a
tiny check mark beside your answer in chalk without a word; suppose you wrote one
discouraged line in your weekly journal, and the teacher replied underneath: ’You
were not writing like this last week.’ Offhand encouragement proves the teacher has

been watching you all along — which is exactly the gentle side.

How to string the three together: order them as text — scolding — encouragement
— reflection, and join the paragraphs with one line of inner speech. A demonstration
paragraph: After finishing the text, I kept thinking of that week’s sulking. Now I
set the two events side by side: when she returned my composition, her eyes were
fixed on the passage that sounded too good to be mine; when she answered my journal,
her eyes were fixed on the difference between last week and this week. Her eyes never
left me — she only examined my flaws first, then caught my low moments.’ One hundred
and thirty characters. The first two materials are already spent; this paragraph
welds them together, and the reflection grows from the common point of "her eyes,’

borrowing no ready—made sentence.

Finally, run the checklist: Is the text detail a one—second photo? Did you write
the resentment into the scolding? Is the encouragement offhand—level? Pass all three,

and the materials of this essay stand.
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