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随笔怎么写出真情实感：三个小素材的选法与写法

写老师的随笔，最容易犯的错是把老师写成一座雕像：开头介绍教龄，中间罗列功劳，结尾

感谢师恩。读完读者什么也记不住。真正管用的是另一条路：挑出三个小瞬间，把它们写清楚。

先选素材。闭上眼想十分钟，把和老师有关的小事全列出来：作业本上的一道红批注、走廊

里一次几分钟的谈话、毕业那天的一句话、一次当众答错问题后的处理。列完挑三个细节最清楚

的。三个素材最好一个发生在课堂上，一个发生在课堂外，一个发生在多年以后，时间拉开，文

章才有层次。像订正一道错题、走廊拐角谈一次心、记住一句很多年后还在耳边的话，就是很典

型的组合。

再把每个瞬间还原成现场。还原靠细节，不靠形容词。写错题订正，别只写老师耐心讲解，

要写他用的是什么颜色的笔、站在你哪个位置、指着哪一步说错在哪里。写走廊谈心，写清楚当

时在做什么、谈话怎么开始的、他第一句话说了什么。写那句多年后仍记得的话，要交代是在什

么场合听到的，当时你什么反应。读者看不见现场，就不会信你。

夹叙夹议的用法是每个事件讲完，跟一两句感想，然后马上回到叙事。感想宜短，一两句收

住。议论多了，随笔就成了检讨书或感谢信。三个事件之间不写过渡句，直接空一行换下一个。

顺序可以按感情深浅排，不必按时间排。

结尾收在现在。写一个今天的动作回扣开头：比如你又翻开那本旧作业本，或者在某个场合

突然想起那句话。不要写感悟总结，动作本身就是结尾。

对话要短。人物一次开口不超过两句，口语化，别让他讲道理。检查全文时删掉所有没有具

体信息、只有态度的句子，删完读一遍，不顺再补。

How to Write an Honest Essay About a Teacher: Choosing

and Using Three Small Moments

When you write an essay about a teacher, the easiest mistake is turning the

teacher into a statue: an opening that lists years of service, a middle that stacks

up achievements, an ending full of thanks. The reader remembers nothing. What works

is another road: pick three small moments and write them clearly.

Choose the material first. Close your eyes for ten minutes and list every small

thing connected with the teacher: a red note on your homework, a talk of a few

minutes in the corridor, one sentence on graduation day, how a wrong answer in class

was handled. Then keep the three with the sharpest details. Ideally one moment

happened in class, one outside class, and one many years later; the distance in time

gives the essay its layers. Correcting a wrong problem, a heart-to-heart at the

corner of the corridor, and a sentence still in your ear years later make a typical
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set.

Then turn each moment into a scene. A scene lives on details, not adjectives. For

the corrected mistake, do not just say the teacher explained patiently; write what

color pen he used, where he stood, and which step he pointed to when saying where you

went wrong. For the corridor talk, write what you were doing at the time, how the

talk began, and what his first sentence was. For the sentence you still remember, say

where you heard it and how you reacted then. If the reader cannot see the scene, the

reader will not believe you.

The way to mix narration with reflection: after each event, add one or two

sentences of thought, then return to the story at once. Keep the reflection short.

Too much commentary turns an essay into a confession or a thank-you letter. Do not

write transitions between the three events; leave a blank line and move on. The order

can follow emotional depth instead of time.

End in the present. Write one action today that echoes the opening: you open that

old homework notebook again, or a sentence suddenly returns in some situation. Do not

write a summary of feelings; the action itself is the ending.

Keep dialogue short. A character speaks no more than two sentences at a time, in

plain speech, never lecturing. When checking the draft, delete every sentence that

carries attitude but no concrete information, read it once more, and patch what does

not flow.

那道被订正的错题，我记了很多年

那道错题我到现在还记得：数学试卷第十四题，一个负号抄成了正号，整道题的解法都对，

答案全错。分数扣掉八分，卷子发下来我只盯着那个负号看，越看越委屈，觉得这八分扣得不讲

道理。

中午休息，数学老师把我叫到办公室。我以为要挨批评，结果他只是把卷子摊开，问我：这

道题你考试的时候，心里在想什么？我想了半天，说抄条件的时候觉得前面那个符号应该是正的。

他拿起笔，在那个符号下面画了条线：你自己看，题目里写的是什么？我说是负的。他说：你看，

你不是不会，你是把觉得当成了答案。

他让我当场重做。我重新抄条件，一步一步写，写到第二步他让我停，回头检查抄过来的数

字。我核对了一遍，发现又漏了个括号。他没有催，坐在旁边改作业，等我自己发现。那天中午

我订正了四道题，每一道都先核对条件再落笔。

走廊谈心的那次在几天以后。我在走廊背课文，背得磕磕绊绊，他抱着作业本路过，停下来

听我背完，说：背书和做题是一个毛病，你总在最模糊的地方滑过去。他让我以后凡是心里闪过
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一个应该是的地方，都停下来回到原文再看一眼。走廊里就谈了这几句，前后不到三分钟，上课

铃一响各自走了。

很多年过去，我早不记得那道题考的是什么知识点，但那句话一直在：把觉得当成了答案。

上学时它管的是错题，后来它管的是别的东西——写东西时觉得某个词应该是这个意思，就去查

一遍；算账时觉得这个数应该是这样，就再核一遍。当年那八分扣得讲不讲道理，我早就不计较

了。真正被改掉的不是那个负号，是那个在模糊处滑过去的习惯。

前几天收拾旧书，那张卷子从一本练习册里滑出来，边角都毛了。我把那个负号看了几秒，

纸都黄了，字迹还清楚。我把卷子放回去，没扔。

The Corrected Mistake I Have Remembered for Years

I still remember that wrong problem: question fourteen on the math test, a minus

sign copied as a plus. Every step of my solution was right, and the final answer was

wrong. Eight points off. When the paper came back, I stared at that minus sign and

felt the eight points were taken unfairly.

At noon, my math teacher called me to the office. I expected a scolding. He only

spread the paper out and asked: when you copied this condition during the exam, what

were you thinking? I thought for a while and said the sign in front felt like a plus.

He took a pen, drew a line under the sign, and said: look yourself, what does the

problem actually write? I said it is a minus. He said: you see, it is not that you

cannot do it; you treated a feeling as an answer.

He made me redo it on the spot. I copied the conditions again, wrote step by

step, and at the second step he stopped me and told me to check the numbers I had

copied. I went through them and found I had dropped a bracket. He did not hurry me;

he sat beside me grading homework and waited for me to find it myself. That noon I

corrected four problems, and each time I checked the conditions before putting pen to

paper.

The talk in the corridor came a few days later. I was reciting a text aloud in

the corridor, stumbling over the sentences. He passed by with a stack of notebooks,

stopped, listened to the end, and said: reciting and solving share the same flaw; you

always slide past the place where you are least sure. He told me that from then on,

whenever the phrase 'should be' flashes through my mind, I should stop and go back to

the original text. That was the whole talk, less than three minutes. The bell rang

and we each went our way.

Years have passed. I no longer remember which concept the problem tested, but the

sentence stays: you treated a feeling as an answer. At school it governed wrong
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problems; later it governed other things. When I write and feel a word should mean

something, I look it up. When I add up a bill and feel a number should be that way, I

check again. Whether those eight points were fair no longer matters. What was truly

corrected was not the minus sign but the habit of sliding past the unclear place.

The other day, while sorting old books, that test paper slid out of an exercise

book, its corners worn. I looked at the minus sign for a few seconds. The paper had

yellowed, but the writing was still clear. I put it back and did not throw it away.

那些年被老师改变的小事，最容易记错的四件事

回忆老师的随笔写不好，多半不是文笔问题，是记忆在骗人。下面四件事最容易出现，逐条

对照一下。

第一个误区：把大事当主角。写老师，第一反应是写带病上课、写深夜批改、写获奖。可自

己静下来想，真正改变过你的往往是小得多的事：一次错题订正时多问的那一句，一次走廊里三

分钟的谈话，一句当时没听懂、多年后突然听懂的话。写之前先问自己：如果只能留一个画面，

我留哪个？那个画面通常不是大事。

第二个误区：细节记反了。记忆会加工。你记得老师批评过你，但批评的原话十有八九记不

准；你记得那次谈话很温暖，却可能把两次谈话的内容并成了一次。写之前做核对：翻旧作业本、

旧照片，问同学那天到底发生了什么。写不准的细节要么删掉，要么写成好像、大概。把记错的

原话写得斩钉截铁，读者一旦较真，整篇文章都站不住。

第三个误区：把感动拔高成道理。小事本身有力量，加的道理越多越假。订正一道错题，写

清楚怎么核对、怎么重做就够了，不用升华到人生不能犯错的层面。一句多年后仍记得的话，写

清楚在什么场合听到的、当时什么反应就够了，不用替它总结人生哲理。读者自己会感动，不需

要作者提前替他们感动。

第四个误区：小事写成流水账。同样是订正错题，那天中午办公室有没有别人、老师手里拿

的什么笔、他让你停在哪一步，这些细节决定它是故事还是台账。给每个细节一个后果：因为那

次核对，后来考试你养成了先抄清条件再动笔的动作；因为那次走廊谈话，你下次背书会停在最

模糊的那一句。小事有了后果，就不再小。

最后一条建议：写完把三个素材排一遍，删掉重复的情绪，只留重复的动作。情绪重复会腻，动

作重复是回声，结尾那一下往往就落在回声上。
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Four Things We Get Wrong About the Small Moments

Teachers Changed in Us

Most essays about a teacher fail not because of weak writing but because memory

lies. Four mistakes appear most often. Check them one by one.

The first mistake: making the big event the center of the story. When writing

about a teacher, the reflex is to write about teaching while sick, grading late at

night, winning awards. But if you sit quietly and think, what truly changed you was

usually far smaller: one extra question during a corrected mistake, a three-minute

talk in the corridor, a sentence you did not understand then and suddenly understood

years later. Before writing, ask yourself: if I could keep only one image, which one?

That image is rarely the big event.

The second mistake: details recorded backwards. Memory edits. You remember being

criticized, but the exact words are almost certainly wrong; you remember the talk was

warm, yet you may have merged two talks into one. Verify before writing: open old

notebooks  and  photos,  ask  classmates  what  actually  happened  that  day.  Delete

uncertain details or write them as 'it seemed' and 'probably'. If you state a

misremembered quote with full confidence, one skeptical reader can bring the whole

essay down.

The third mistake: inflating emotion into a moral. Small events carry their own

power; the more lessons you add, the faker it gets. For a corrected mistake, write

how you checked and redid it; do not lift it to the level of life permitting no

errors. For a sentence you still remember, write where you heard it and how you

reacted; do not summarize a life philosophy for it. Readers will move themselves;

they do not need the author to be moved on their behalf in advance.

The fourth mistake: turning a small event into a flat log. For the same corrected

mistake, whether anyone else was in the office that noon, what pen the teacher held,

which step he made you stop at — these details decide whether it reads as a story or

as an inventory. Give every detail a consequence: because of that check, you started

copying conditions clearly before writing in later exams; because of the corridor

talk,  you  pause  at  the  blurriest  line  when  reciting.  Once  a  small  event  has

consequences, it is no longer small.

One last suggestion: after writing, line up your three moments and delete

repeated emotions, keeping only repeated actions. Repeated emotion sours; repeated

action is an echo, and the ending usually lands on that echo.
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