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A Feedback Lesson Plan for Swimming Essays: Using

Contrast to Make the Process Concrete

Set three goals. One: through contrasting a sick essay with a model, be able to
name what a vague process looks like: result only, no actions, no order. Two: use
action decomposition to expand one sentence into one paragraph, splitting I practiced
long and finally learned into three concrete moments: kicking drills, choking, being
let go. Three: in peer review, give at least one workable suggestion based on the

three criteria.

The key point: find the gap through contrast and know where the vagueness sits.

The hard part: turning the gap into revision moves, since students know it is bad but
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not how to fix it. The fix is a fixed sentence frame, first, then, suddenly, finally,

plus a body reaction list of hands, breath, eyes, legs.

Segment one, sick versus model contrast, twelve minutes. Project the sick essay:
one hundred and twenty words with only three trunk sentences, I practiced long, 1
choked, I finally learned. Silent reading, then ask: does this tell you that you
learned, or how you learned? Students find only results and no process. Then project
the model on the same topic: the moment the coach let go, my body tilted, hands
scrambled through the water, water ran into my nose, I choked and staggered, yet I
found I was floating. The two texts side by side; students wave—-line three places in
the sick essay where process should be but only result is. The teacher writes the
diagnosis: the sick essay has a skeleton but no flesh; the model splits one moment

into four actions.

Segment two, peer review, twelve minutes. Desk partners exchange drafts with a
three—line review sheet: does it write three events in order? Is there one action
decomposition? Is there one body reaction? Tick or cross each line and write one
suggestion that lands on a sentence, for example the practiced long in paragraph two
can become which drill. The teacher walks around and projects one typical review to

read aloud as a demo.

Segment three, on—the—spot revision, eleven minutes. Each student revises exactly
one place, choosing the vaguest paragraph, rewriting it with the sentence frame plus
the body list. After revising, draw a star at the paragraph head to mark it done. The
teacher collects drafts for spot checks and reports revision quality at the start of

next class.

Board: on the left, the sick excerpt with three wave lines; on the right, the
model excerpt with four verbs circled; in the center, one moment equals four actions.
Homework in two tiers: the base tier copies the revised paragraph neatly and imitates
one more action decomposition; the advanced tier adds an opening that starts with an

action, no time or weather allowed in the first line.
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