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A Feedback Lesson Plan for Swimming Essays: Using

Contrast to Make the Process Concrete

Set three goals. One: through contrasting a sick essay with a model, be able to
name what a vague process looks like: result only, no actions, no order. Two: use
action decomposition to expand one sentence into one paragraph, splitting I practiced
long and finally learned into three concrete moments: kicking drills, choking, being
let go. Three: in peer review, give at least one workable suggestion based on the

three criteria.
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The key point: find the gap through contrast and know where the vagueness sits.
The hard part: turning the gap into revision moves, since students know it is bad but
not how to fix it. The fix is a fixed sentence frame, first, then, suddenly, finally,

plus a body reaction list of hands, breath, eyes, legs.

Segment one, sick versus model contrast, twelve minutes. Project the sick essay:
one hundred and twenty words with only three trunk sentences, I practiced long, I
choked, I finally learned. Silent reading, then ask: does this tell you that you
learned, or how you learned? Students find only results and no process. Then project
the model on the same topic: the moment the coach let go, my body tilted, hands
scrambled through the water, water ran into my nose, I choked and staggered, yet I
found I was floating. The two texts side by side; students wave—-line three places in
the sick essay where process should be but only result is. The teacher writes the
diagnosis: the sick essay has a skeleton but no flesh; the model splits one moment

into four actions.

Segment two, peer review, twelve minutes. Desk partners exchange drafts with a
three—line review sheet: does it write three events in order? Is there one action
decomposition? Is there one body reaction? Tick or cross each line and write one
suggestion that lands on a sentence, for example the practiced long in paragraph two
can become which drill. The teacher walks around and projects one typical review to

read aloud as a demo.

Segment three, on—the—spot revision, eleven minutes. Each student revises exactly
one place, choosing the vaguest paragraph, rewriting it with the sentence frame plus
the body list. After revising, draw a star at the paragraph head to mark it done. The
teacher collects drafts for spot checks and reports revision quality at the start of

next class.

Board: on the left, the sick excerpt with three wave lines; on the right, the
model excerpt with four verbs circled; in the center, one moment equals four actions.
Homework in two tiers: the base tier copies the revised paragraph neatly and imitates
one more action decomposition; the advanced tier adds an opening that starts with an

action, no time or weather allowed in the first line.

XHHHE RS : — BRI — B A%, B4

XFLE YRR b2 (R BOUCAE S DR BUE A RE . e, B DRAR UM A XK

TSR FEARMEAT =25 . BIREILR. 5400, JRES, XKIERaedttn, 24—
A DXERRNEIE] o« = AREZERIBNE: 430D 72 R o 8 ) S8

www. vv99. net




i, PEPPERVERE THARMK] . AR [HAmIE] =, WiREE: 3 7AW, $6¥)E
YRS, A NI A X e S R SORIER A i 2228 B IS, BE A A P S
i, AAEANER O A O R, AR,

WO RIE R et =45, —. W195: WK THeedilr—ri) , ARKRERHEL,
B E Ul T AKX G | A GG AEME . — R W55k, W5k, %
VKR 8, WA A = HoRfE— i JuSCRHE [ A BERg 2] X mik
5, FART IS YT, RN

PRUEJNE E =8 B SCHIBOR &Rt =R £, kA —IRE R e A E R, A
bl el th hin], — ORI DU LA, B2 T2 Ad AME R AL PESCZ T Sk, o SCHI Sk A
A=A SRk N RS RS =i, ZR AL,

PR =N RE: AR BRI BRE,  E S gk THASR ] 1, ZiAc
PAREIIC, LY B E R, ShrUEARNIRSS R EESESUEMOUE, AT A RE
HOBATI o 2 EAE SNPGRS SO, U4, W R IR (g K
2 MBE A

FR BN —FJU . EWSOFHESRYEZINE =80, W TEAEmE ] . xR — R vt
[N DNRE ] MBI T MO EXXER ], SWINESOEA, Hhif
%o

Preparing Contrast Materials: How to Choose and Mark a

Sick Essay and a Model Essay

Half of a contrast feedback lesson is won or lost at the material-picking stage.

Pick one wrong text and the whole period becomes a teacher solo.

Three standards for the sick essay. One: the fault must be typical, result only
and process vague, the shared illness of the whole class, so students recognize it as
their own way of writing. Two: not catastrophically bad, an essay covered in
misspellings or off topic drags the discussion away, the lesson treats vagueness, not
sloppiness. Three: keep it short, under one hundred and twenty words, readable in ten
seconds on the projector, and every saved second goes to the contrast. The best
source is last term compositions of the same students, used after anonymizing, since

knowing it was written by their own class gives the strongest immersion.

Three standards for the model. One: reachable, a level of just a bit better than
the class, not publishable beauty, or students only say they write well without
knowing where. Two: same topic and same material, also swimming, also a pool, ideally
the same stroke, so the contrast is fair. Three: strong in exactly one point,

splitting one moment into several actions, while everything else stays at class
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level, one lesson cures one illness.

Three fixed markings. Wave lines under the three trunk sentences of the sick
essay, so the skeleton is visible at a glance; circles around the verbs of the model,
no more than four per lesson, more than that and the point is lost; order arrows
between the two texts, three bare dots on the sick side, each dot on the model side

hanging two or three actions, the gap made visible.

Three channels for materials: filter old compositions of this cohort for the
result-only fault; the teacher writes a custom sick essay targeting the class
illness, slightly weaker in immersion; a teaching reference library as fallback, only
when the first two channels fail. Anonymize before projecting: change names, classes,
and place names, and never use passages about real accidents such as drowning

experiences.

One self-test while preparing: show the two texts side by side to a colleague for
thirty seconds and ask where the gap is. If they answer in one sentence, one has
actions and one does not, the materials are right. If they say the model is well

written, the model is out of reach, replace it.
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Organizing Peer Review and Live Revision: Three

Practical Details in a Feedback Lesson

Chronic problem one: peer review turns formal, partners tick boxes and write well
done. The fix is in the review sheet design. The sheet has three lines, each one
question: three events in order? one action decomposition found? one body reaction
found? Each line has two boxes only, tick or cross, no vague grades like good or
fairly good. The key is line four: give one suggestion, it must name a concrete
sentence. Empty words are banned on this line; during the walk—-around the teacher
checks this line first, returns anything like write more, and demos a passing one:
the line later I started swimming in paragraph three can add how the hands pulled and
how the legs kicked.

Chronic problem two: nobody writes during live revision, students twirl pencils.
The fix is shrinking the task plus a visible marker. Everyone revises exactly one
place, since revising many places cannot be finished and stays shallow; after
revising, draw a star at the paragraph head, and the teacher counts stars on entering
the room. For students who cannot start, offer the half-sentence option: write the
first frame first, then, the writing continues naturally once it is half done.

Revision is not an inspiration problem, it is a startup problem.

Chronic problem three: suggestion quality varies and good suggestions go unseen.
The fix is a two—minute best suggestion reading after review: during the walk—-around
the teacher marks concrete suggestions with S in the notebook, then projects two or
three at the segment end and reads them with the author named, and named students
review more seriously next time. Use three walk—around symbols: S for good
suggestion, Q for a typical problem paragraph, star for revision done, and report by

symbol at the start of next class without re-reading drafts.

Pairing rule: desk partners first, and when one is absent pair by similar writing
level, never high with low. The harm of high-low pairs is the strong student

rewriting for the weak one, leaving revision marks that belong to someone else;
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similar pairs share the language of you are vague and so am I, which produces

concrete suggestions.

Time reference: twelve minutes for contrast, twelve for review including two
minutes of reading, eleven for live revision, five spare. When segments run short,
end class early rather than squeeze revision into three minutes, since revision needs

writing time and three minutes is enough only to copy the title.

One last after—class loop: copy the two or three best suggestions onto the class
essay wall, titled tricks our own classmates wrote for their own revisions. Over one
term this becomes a dozen writing standards born in this class, more useful than
quotes from famous authors, because every line came from a real fault of a classmate
nearby. Next year, students who read the wall while writing about swimming will make
the sick—essay material for the next feedback lesson, and the pile of faults shrinks

year by year.
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